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* Learn about changes in expectations
around family engagement in the PSTs
and CAP and how they fit into national

Objectives trends.




Current Trends in Preparing Educators for Family and
Community Engagement

Application to PSTs and CAP

DESE Family Engagement Initiatives




Our Beliefs

* We believe all students can thrive.

* We believe all students deserve access to effective educators.

* We believe through strong preparation all educators can be effective
on day one.

* We believe all educators must support each and every studentin
their care.

* We believe students are best supported when families,
communities, and educators work together.

* We believe DESE, sponsoring organizations, and PK-12 schools
and districts will need to take action to disrupt inequities.

* We believe DESE, sponsoring organizations, and PK-12 schools
and districts will need to partner to build an education system that lives
up to these beliefs




W DESE Expectations in Context

* NAFSCE is presenting information in order to
contextualize Standard Ill with trends on a national
level

* They are NOT stating expectations of SOs that have
not been communicated in DESE materials



Current Trends in
Preparing Educ
for Family and
Community
Engagement




NAFSCE Mission + Vision

OUR MISSION OUR VISION

Advancing high-impact policies and
practices for family, school, and
community engagement to promote child
development and improve student
achievement.

A world where family engagement is
universally practiced as an essential
strategy for improving children’s learning
and advancing equity.
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Succeed
Wwhen
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Join Together.

Family and Community Engagement in education is a
shared responsibility among families, schools, and
communities to support student learning.

FAMILIES guide, support and advocate for student learning.

SCHOOLS AND COMMUNITIES reach out to neighborhood
families and build relationships, help reinforce families’

goals and co-construct practices and policies together‘@m\rscs
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THE CHALLENGE

Family-facing professionals - school
leaders, educators, family coordinators,
afterschool providers, etc. - receive few

opportunities early on or throughout their
careers to learn how to partner with
families and communities.



Trend 1

The national landscape is a mixed
picture



Fewer than 4 out of 10 family-
facing professionals believe that
their pre-service or professional

training fully covered the core
competencies needed to engage
families
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Presentation title

National Survey of Colleges and

Universities Preparing Educators

for Family Engagement

Family and community
engagement is incorporated into
less than 25% of culturally
sustaining pedagogy, classroom
management, and language &
literacy courses




Family and community

engagement is incorporated in

less than 10% of courses for

educational leadership and
B teaching STEM

National Survey of Colleges and

Universities Preparing Educators
for Family Engagement

C FOR FAMILY, SCHOOL, AND
e COMMUNITY ENGAGEMENT

Presentation title -4 ...................



Only 30% of U.S. states and territories
explicitly address training teachers in
elements essential to effective family
engagement
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Trend 2

We know the competencies that
educators need to develop to engage
families meaningfully and equitably

O
2 N MFSCE
NATIONAL ASSOCIATION
L) @ rorFaMLY, scHooL, AND
~ COMMUNITY ENGAGEMENT



Family Engagement Core Competencies
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REFLECT CONNECT

Look inward to develop Build trusting relationships with
cultural humility, embrace families based on mutual respect

equity, and respect and value and foster social networks
the diversity of families. among families and

NAFSCE

FAMILY

ENGAGEMENT

CORE

COMPETENCIES:

A Body of Knowledge, Skills,
and Dispositions for Family-
Facing Professionals

A VOLUME IN FAMILY SCHOOL
AMUNITY PARTNERSHIP ISSUES

FAMILY AND
COMMUNITY
PARTNERSHIPS

PROMISING
PRACTICES
FOR TEACHERS
AND TEACHER
EDUCATORS
EDITED BY

MARGARET CASPE
& REYNA HERNANDEZ
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Our Process

Phase Two Phase Four

Synthesis of ideas Crosswalk of Phase Six

into broad themes professional Field Survey
and concepts standards

09 o0
-
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Phase One Phase Three Phase Five
Convening of the Verification and Key stakeholder
credentialing vetting with teachers conversations

committee and faculty
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Standards Crosswal

Appendix 1. Standards Alignment

MAFSCE reviewed a st of 15 professional standards from varisus organizations to understand how family, school, and community
partnerships are represented within them . The organ zational standards reviewed are in Table 1. The standards varied by audience and
purpoze. Therefore, the goalof this cram-walk it to elevate the commaonality acrozs the standards and draw cut the comprehensive
nature of what educators need to know and be able to do, and believe, to have a strong foundation in family engagement. We
recognize that these decuments do not represent the universe of those available, but were chasen because of their ubiquity inthe
field, commonality of use; or had been recommended to us. We commit to adding documents to this review across time and welcome
responses for edits, additions, and changes.

Table 1 Listof Reviewed Standards by Organization, Audience, and Purpose

Organization Audience Purpose
Assoclation
Teacher educators Standards for Teacher Educators
of Teacher
Educatorns The Association of Teacher Educators developed these standards to descrine how
teac her educatons impact the education ofteachers. Standand 2 and Standard 6 add ness
family and community engagement competendies.
c""""""; Educationcandidates | Initial Practice-Based Professional Preparation Standards for Special
Exception in the field of § pecial Educators (Initial K-12 Standards)
Children Education
The Council for Exceptional Children prepared these standards to guide the preparation
of educators wha will be waorking with students in kindergarten through 12th grade.
Standards 1,2, and 7 addres family and community engagement oo mpetenche,
Council for the
dita Comple ters graduating CAEP 2078 K-6 Elementary Teacher Preparation Standards
of Edu - from a K-6 Elementary (Initial Lieensure Programs)
g Educator Preparation
Preparation Pragram Thee Counil for Acereditation of Educator Preparation developed these educator
prepamtion standards to autline what completers graduating roma K-6 elementary
educator prepa ation program should know and be aole 1o do. Standand 1 addreses
family and community engagement competencies.
Council of Chief
Schoal PE-A2 Teachers InTASC: Madel Core Teaching Standards and Leaming Progressions for Teachers 1.0
Officers The Council of Chief State Schoal Officers, through its Interstate Teacher Asessment
and Suppat Corsortium {InTASC), developed these standards to outline what teachers
should knenw and e able to do to promate student sucoes. Standards 1,2, 3,7, B, Pand
10 address family and community engagement competencies.
0'““_;;: . Staffand Supervisors | Head Startand Early Head Start Relationship-Based Competencies for Staffand
! Who Work with Supervisors Who Work with Famille:
Families
The Office afHead Start developed this resounce to outline the competencie for staff
wiorking with families in Head Start and Early Head Start programs. Standands 1,2, 34,5
6, T Band ¥ addwes family and community engagement oompelen: s

Organization Audience Purpose
The Hationa Ear
v Childbhood Profesional Standards and Campeten: ies for Early Childh oo d Educatas
Asodation for Ed (0-5)
the Education of The Mational Asocation lor the BEducation of Yoursg Children developed these standards
Young Children toautline the core competen cies earlychilldbood educato rs will ideally demars s te
ter pramate the development and bea rning of young ¢ hildren. Standards 1, 2,3 and &
adedl ress, fa mily and community enge oement com pelencies.
""“"d:'m Sehool Peychologists The Professional Standards of the Mational Assaciation of S chool Paychologists
of School The Mational Asociation of Schaol Peychologion dewelo ped thee standards to
Psychologiss guide education, cred entialing, prolesional practc e and ethical behsdar of schaal
Fa:.'L\r.lk.-g-u.!a‘ Standards 1.. 2 5.. f;_. T and B addres & |'|||;- and comim Uity S8 et
[ iy o
Maticnal Eady Childhaod Eardy Chilkdhood Generalist Standards
Board for Teachars
Profess  onal The Matianal Board for F'l-r.lhn—un:”zﬂ.hlng- 5:=|1’J-=|d=.d-u=\'=|\'.lp=7d these standards
Tﬂm.! o artioulate the ac tions that aLu.nru.h:de teachers utilize 1o advance student hammg-
Standards Stancdards 1,2, 34 5,6, T 8, and 10 address family and community engagement
s el )
Metional Family Life Educators Standards & CriteraCertified Family Life Educator Designation
Cauncl
on Family The Mational Cowncil of Family Relatio ns created this document ta highlight the
Felatons krerwded g, 2kills, and abilities inchded wit the esa mina tian for the Certified Family
Lile Educator {CFLE) dtaﬁ- atian. Standards 1_. 2_. 3_. -’. ? Band 10 address Fam ||;.l and
communilyenfadement oo mpelented.
Mational Teacher Leaders The Teacher Leadership Competencies
Education
Asaclation The Mational Bducation Assodiation, in collanaration with The Mational Board for
Professianal Teachimg Standarcls, and the Center for Teaching Quality, develaped these
WI'IF'«‘.’:EI'ILPE).:UII & a visian for teacher |-=-=da:|=|m.'.T|1=|m:|.|L:mn=| |.n==d-=|a|l|).'
Campetensy; Diwersity, Equity, and Cultuial Competency; and the Asodds tion Leadership
Competency addres s family and community engagemeant.
MHational Palicy Institutons undergoing Mational Educational Leadership Preparation (MELP) Prog ram Recognition
Board for accred itation for Standards: Distriet Level
Educational educational leadership
A minks tration pregrams The Mational Palicy Board kor Edueatiomal Administration d eveloped these standards to

specify what novice leaders and program graduates shoukd kraw and be able 1o do aher
[ee g le H:!llrg--a |1|g?-|w-;|.|=||!;.l e ucatians | E.adn:uhq. i & TN hOS AT Standard 5 and 7
addres fa |'|\|;- and comm unity enga gement compeiendes,

Educational ke aders

Prof esional Standards f or Educational Leaders

The Mational Policy Board kor Edueational Administration d eveloped these standards to

auwtline the oone competencies for educational leaders - inchuding principals and assistant
principals - tobuild successhul sehoolks and promote studentlearning. Standards 8, 3 and
10 address family and community engagement competencies.

NATIONAL ASSOCIATION
@  FoR FAMILY, SCHOOL, AND
COMMUNITY ENGAGEMENT



Standard 1: Content and Pedagogical Knowledge
The provider ensures that candidates develop an understanding of the critical concepts and principles of their

and practice

The provider is intentional in the development of their curriculum
and clinical experiences for candidates to demonstrate their ability

Council for the to effectively work with diverse P-12 students and their families. -

. . at
Aﬂ:rﬂd!’tﬂhﬂﬂ ﬂf candidates are able to apply critical concepts and principles of learner development (InTASC Standard 1), learning
Eduﬁtﬂl" PrE'F a!'aﬂ'ﬂﬂ differences (InTASC Standard 2), and creating safe and supportive learning environments {InTASC Standard 3) in

order to work effectively with diverse P-12 slud
R1.2 Content Theprovideren res candic 5
progresslorx lava EVi

ents and their families.
r F ata]y edge of content at the appropriate
r H E heir content area

- ...candadates are able to apply cntlcal concepts and pnnqples of
=a learner development, learning differences, and creating safe and
supportive learning environments in order to work effectively with

: diverse P-12 students and their families.
P

engage and improve learning for all students.
IH.# Pm'hlllonll Relpnnllbllhy The prcwider ensures candh:lutes are able to apply H'Leit knowiedge of

...collaborate with others (INnTASC Standard 10) to work effectively
with diverse P-12 students and their families.

s High quality clinical practice offers candidates experiences in
3 cmean different settings and modalities, as well as with diverse P-12
student learnini StUdents’ 5‘:'100'5 fﬂl‘l‘li“es, and communities.

R2.3 Clinical Experlences ﬁne provider works wiﬂ'l partners to design and implement clinical experiences,
utilizing various modalities, of sufficient depth, breadth, diversity, coherence, and duration to ensure candidates
demonstrate their developing effectiveness and positive impact on diverse P-12 students' learning and
|_development as presented in Standard R1.

The provider demonstrates employers are satisfied with the
completers’ preparation for their assigned responsibilities in
working with diverse P-12 students and their families.

g
R4.3 Satisfaction of Completers The provider demonstrates program completers perceive their preparation as
relevant to the responsibilities they encounter on the job, and their preparation was effective.

COMIUNITY ENOAGEHENT




INTASC: Model Core Teaching Standards

The teacher collaborates with The teacher brings multiple The teacher is committed to The teacher values planning
families, communities ...values perspectives to the discussion of working with learners, as a collegial activity that
the input and contributions of content, including attention to colleagues, families, and takes into consideration the
families...in understanding and learners’ personal, family, and communities to establish input of learners,

supporting each learner’s community experiences and positive and supportive colleagues, families, and the
development cultural norms learning environments larger community.

Standard 1: Learner Standard 2: Learning Standard 3: Learning Standard 7: Planning for
Development Differences Environments Instruction

The teacher collaborates The teacher..usas evidence to The teacher respects
with learners to design and continually evaluate practice, families’ beliefs, norms, and
implement relevant learning particularly the effects of expectations and works
experiences, identify their choices and actions on others collaboratively with learners

strengths, and access family (learners, families...), and and their families to
and community resources to adapts practice... establish mutual
develop their areas of expectations and ongoing
interast communication

CCSSO

Standard 8: Standard 9: Standard 10: N N

. i ] . i Council of Chief State School Officers
Instructional Strategies Professional Learning & Leadership &
Ethical Practice Collaboration

@wsc{g
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1. Respect, Honor, and Value

Families

a. Examine, respect, and value the cultural
and linguistic diversity of families and
communities

b. Explore, understand, and honor with
families how children develop, grow, and
change from birth through adulthood
across settings, and how these changes
affect families

REFLECT

2. Embrace Equity Throughout
Family Engagement

a. Look inward to develop cultural
humility, cognitive flexibility, and
perspective-taking skills to practice anti-
bias and equitable family and
community engagement.

b. Reflect on how history and social
context influence family engagement
systems and practices.




3. Build Trusting Reciprocal

Relationships with Families
a. Cultivate mutual trust

b. Communicate effectively
c. Create welcoming environments

d. Reach out actively to families,
especially those who might be most
underserved

4. Foster Community Partnerships
for Learning and Family Well-
being

a. Build community partnerships to
support children and families

b. Establish systems to expand how
families link to community resources

c. Cultivate social support networks and
connections among families

o\

CONNECT




a. Build upon family knowledge as
resources for learning

b. Join with families for planning,
implementing, and evaluating learning
opportunities and services

a. Develop data systems that are
accessible to each and every family

b. Create conversations around
developmental and academic progress

c. Expand on family learning in the home
and community




a. ldentify and participate as a member of
the family engagement profession

b. Engage in professional learning to grow
family engagement knowledge and skills

c. Use data to assess, evaluate, and improve
family and community engagement

a. Ildentify and examine new and existing
policies and practices to further family and
community engagement

b. Champion equity as an essential element
of family and community engagement and
stand with families for equitable
educational systems and outcomes

c. Reframe the conversation around family
and community engagement to expand
public understanding




Trend 3

Preparing educators for family
engagement takes partnerships
among educator preparation
programs, families & communities,
schools, and districts
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Educator
Preparation
Framework

for Family and
Community
Partnerships
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Equity, Collaboration, Systems Transformation

Partners

Educator
Preparation
Programs

Families &
Communities

State
Education
Agencies

Schools &

Districts

Levers for Change

—

Money I I
Hi

Mandates,
Measuring &
Monitoring

b Y ! l 4
Methods -@-

o
ReiMagining

Messaging,
Marveling &
Motivation

Outcomes

Enhanced
coursework and field
experiences

Redesigned
programs

Policy and systems
change

Advocacy and
mobilization of

families, schools, and
communities

4

Interconnected
Educator Preparatior
Partnerships

Family and Community
Engagement Is

Universally Practiced
Reflect

Educators Are
Prepared



Trend 4

There are many brights spots around
the country we can learn from
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Family Engagement and Educator Preparation
Innovation Project (FEEPIP)




Innovation Collaboratives Impacted
Four Main Areas

JTE Coursework Clinical Practice

/= TEACHER
7 5. EDUCATION

Program
ACTE Redesign

Systems Change




Innovation Collaboratives Influenced
the Educator Preparation Ecosystem

Pre-service
Teachers

Increased
connection to
teaching and

confidence and
knowledge in
connecting with
families

Presentation title

Increased
knowledge and
capacity for family
engagement

Increased
confidence and
knowledge of
teaching family
and community
engagement

Increased Increased
engagement in commitment to
educator preparing
preparation educators for

process working with
families and

communities




Close Up: Curriculum Infusion

S TINENEE

Pre-Service teacher candidates increased their
confidence in working with families.

Lixte to Mo Comp=etent
Lewvel n‘Fl.Fnd-l.-rﬂa-ndlng

g Before the Course g After the Cowrse

The Prichard Committee for
Academic Excellence (KY) - A
collaboration with the
Commonwealth Institute for
Parent Leadership to integrate
family engagement knowledge,
skills, and field experience into
pre-service coursework.

3
EASTFRN/ENTUCKY I- The
‘ UNIVERSITY .I Pricnard
Committee

MOREHEAD STATE Buildin
nUNIUEHEIT‘f fDFEX[ﬁT%U%



Close Up: Clinical Experience

Students, families, and community members
increased opportunities to grow their social

networks.
FriengﬂFamwly 03 Teacher 01
2
Friend/Family-01
S Family Leaer 02
Aavisor 02
Student 02 Slygent 06 .
Stugent 03 Family Leader 01
Sildent 05
Student 04 - InstitutignakEeader 01
= Faculy o1 Student 08 Therapist 01
4
Student Bt Faguty 02
Student’10 4
- Family Leader 03
Student 07 Staff 01 amily Leacer Teacher 03
k3 ' *
Frienngamﬂy 02 Advisor 01
Therapist 02
Teacher|02
b Child 01 Teacher 10
Teacher 09 oo S0 ! .
Tesmher a5
NG I\ﬁembar 03
.
i -
Administrator 03 NC_ Membper 02 Adminisualor 02
- .
Teacher 04 Teacher 06

4
NG Member o1 ——Administrator 01

-
Teacher 07 Other Resogrce 02 Other Resouree 01

The Collaborative for Equitable and Inclusive
STEM Learning at the Indiana University
School of Education (IN) - in partnership
with Indianapolis Public Schools, The
Neighborhood Caucus of the Indy East
Promise and Down Syndrome Indiana - to
engage pre-admissions pre-service teachers
in family-centered STEM learning events
modeled after the Family as Faculty
approach.




| like when they lef us have work
ja1 choice.
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They love us every day playing Wi

Close up: Program Redesign

because they play with us.
th us.

FOUNDATIONS COURSES
Child Development, Language Acquisition and

METHODS COURSES

Curriculum in Early Childhood Education, The
Teaching of Reading, Writing, and Language Arts

SPECIALIZATION COURSES

Education of Children with Autism Spectrum Disorders, Play Techniques for Early
Childhood Settings, Supporting Emergent Language and Literacy for Children
with Developmental Variations (birth-2nd grade), Early Childhood Practicum 1:
Observing a Child Through Family/Cultural Contexts, Early Childhood Practicum

RE

Learning in a Linguistically Diverse Society,
Foundations of Modern Education, Developmental
Variations

in the Primary Grades, Science for Teachers, Math
for Teachers, Arts Workshop for Teachers OR Music

Ideas from Focus Groups

Child Development: More on 0-3 child
development and hands-on experience working
with infants/toddlers

Learning Differences: More on different kinds

of leaming differences and what children might
need in a wide range of environments (e.g.,
understanding the variability that can exist within a
single disability category; possibly steering students
to focus on particular disabilities since it may be
difficult to become expert on all disabilities and
their many variations in a short period of time)

Current events: More current events and family
context on children's development and lives

Antwork created during foous groups

& Movement, Language, Literature, and Emergent
Literacy, Supervised Fieldwork (1 year)

Ideas from Focus Groups

Curriculum: Keep the curriculum course

Classroom Management: More emphasis on
classroom management, establishing a classroom
community, developing routines and consistency,
and developing meaningful relationships with
individual children that allow educators to know
exactly what approaches benefit each child

Differentiating Behavior: More on differentiating
behavior and language depending on the

child, and ensuring accessibility for all children
(UDL, backwards planning, working with an
interdisciplinary team)

A More on developing and
implementing assessments when teaching lessons.

Technology: More on incorporating educational
technology

Transitions: Expand information on how to get to
know a child before the year begins from previous
teachers/ service providers, the family (e.g., through
home visits}, and observing the child.

Soclal-Emotienal Learning: More on how to

learn to think holistically about education (not just
academics) with more emphasis on social-emotional
learning, including crisis intervention and how to
cultivate children’s interests and creativity offering
children multimodal learning experiences

Professional Stance: Support early career teachers
to remain motivated, have stamina, and love the
work of teaching and develop self-reflective skills,
humility, a learner’s stance, a stick-with-it attitude,
flexibility, and creativity, and knowing how to ask
for help when unsure of what to do, accepting

the journey of trial and error and that we all make
mistakes

2: Collaboration with Families and Colleagues about the Cycle of Assessment,
Planning, and Instruction, Early Childhood Assessment

Ideas from Focus Groups

Curriculum: Must keep Observation & Recording/Practicum 1, Collaboration with
Families (Practicum 2], Play Techniques

Systems Thinking: Understanding the ins and outs of the special education system
and related services; Add a course on advocacy of embed advocacy more explicitly
throughout program knowing what is within a teacher’s role/locus of control and who
the other players are that might need to be brought in Negotiating with key actors to
ensure children receive the services they need, Direct experience observing in different
kinds of special education settings

Understanding Individualized Education Plans (IEPs): Trial and error when supporting
individual children with IEPs - being able to adjust a plan after it's been implemented

if it doesn't work for the child Relatedly, implementing plans and measuring progress
towards goals in ways that do not demoralize children with |EPs, Creating IEP goals and
incorporating them inte curriculum planning

Interprofessional Collaboration: Collaborating effectively with paraprofessionals, other
adult colleagues, such as related service providers or co-teachers, and school leaders

Communicating with Families: Being able to work with a wide range of communities
and being able to communicate about services & [EPs in ways that the family will
understand depending on family background with diplomatic communication, and the
ability to have difficult, genuine, authentic and caring conversations. Communicating
with families through a range of modalities to ensure maximum accessibility.
Communicating regularly with families (1-3 times a month) and making sure everyone is
on the same page about what the child is working on (not just telling parents what isn't
going well, and maore reports than just the annual IEP meeting). Communicating with the
entire family/caregiving unit, even if it is just one person that school personnel typically
see (it does not mean the other(s] are not also involved). How to have the "meeting
before” or the “meeting after” the meeting (e.g., conversation before the IEP about what
child does well and what they’ll have to discuss in IEP)

Building Relationships with Familles: Showing empathy to families and remembering
that they too are learning their child and are engaqging in a daily practice of trial and

error as caregivers, building authentic, close-knit relationships and knowing how to work
effectively with different kinds of families and family structures

Supporting Family Learning: Providing tips and strategies for families to try at home in
order to support their child, supporting families to use the language of school at home,
speaking with families about the approaches and values of the home to ensure practices
used in school align and practice creating parent/family workshop

R
ﬁ Moy {1, 2023
Bank Street College Graduate
School of Education (NY) - in
partnership with Bronx
Community Charter School,
New York Center for Child
Development, and the Bank
Street Head Start program - is
engaging in focus groups with
families and children to
redesign its Early Childhood
Special Education preparatior

program.

SciaTion




Close up: Systems Change

24

SCENARIOS FOR

Pa .-tn eri ng PROBLEM SOLVING

WITH PARENTS

with Families

!Vlentor teach.ers a.c.rc.)ss 5 dlffe.rent |nst|tut|ons.and district partners for Student Success
improved their abilities in family and community engagement

Increases in family-facing professionals perceptions of how
they collaborate and lead with families.

Advocating for systems change

Linking family and community
engagement to learning and -
development

Patricia A. Edwards ¢ Rand J. Spiro
Lisa M. Domke = Ann M. Castle = Kristen L. White
Marliese R. Peltier « Tracy H. Donchue

FOREWORD BY JOYCE L. EPSTEIN

Co-constructing learning

opportunities with families Michigan State University (Ml) - in partnership with Northern Michigan

University, Ball State University, University of Southern Maine, Bowie State

0 20 40 60 80 100 University as well as Lansing Public Schools Marquette-Area Public Schools fur
Percent Muncie Community Schools, South Portland School Department and Prince Y
- Pre-test - Post-test George’s Community Public Schools - to run a professional learning group to

enhance collaborating teachers’ competencies in mentoring pre-service MLCII"\'/GEAESSTATTE

teachers in family and community engagement.



Trend 5

Policymakers have an important role
to play



What States Can Do

> .
K Legislate
Requirements for family engagement
throughout educator preparation systems.

& Collaborate
With the field to elevate and inspire best-

Preparing Educators practice educator preparation for family
or Family Engagement:
What States Can Do To Help engagement

A Policy Brief by the National Association for Family,
School, and Community Engagement

Regulate

Explicit family engagement requirements
throughout educator preparation
guidance, policy, and procedure. {0 NAFSCE




Expanding Leadership FAMILY THEMES

Setting
Expectations
Early

Methods of
Communication '

Constant and
Consistent
Communication
The Good, the

Colorado Department of Higher Education (CO) - in

collaboration with the Colorado Department of o (. memcswe S
Education and a consortium of educator preparation O 7
programs throughout the state - to embed the L@ TEACHER THEMES 5@
Family Engagement Core Competencies into 2 il »§
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Changes in PSTs and CAP



Differentiated Practice Levels

Level

Expectation for Candidates

Practice

Candidates are introduced to and then actively engage in opportunities to
apply the concepts and skills they have learned. They have opportunities
to practice these skills, be observed by instructors or field supervisors, and
obtain feedback.

Demonstrate

Candidates practice and are ultimately able to demonstrate proficiency in
the concepts and skills they have acquired. They are able to apply their
knowledge and skills in various situations, including in field-based
experiences. Their application of the concepts and skills meets established
standards. They are able to demonstrate the concepts and skills without
the need for significant guidance or support, though they may still be
developing the scope and consistency expected for the Essential
Elements.

— -



Differentiated Practice Levels

Level

Expectation for Candidates

Essential Elements

A subset of elements at the “demonstrate” level have been identified as
the Essential Elements. These are the practices and skills assessed
through the Candidate Assessment of Performance (CAP). Each
Essential Element was selected in part because the knowledge and
skills it describes serve as an umbrella to other elements within the
PSTs (See Appendix C). Candidates must meet the established
readiness thresholds for quality, scope, and consistency for each
Essential Element to be deemed “ready to teach” during their practicum
(see 2024 Guidelines for the Candidate Assessment of Performance).



http://_Appendix_C:_Crosswalk
https://www.doe.mass.edu/edprep/resources/guidelines-advisories/

Standard Ill Practice Levels

llI-A Communication with Families

Introduce

Practice

Demonstrate

1. Communication With Families: Establishes regular, two-way communication with
families that:
e |Is culturally and linguistically sustaining, aligned with family preferences, in
language(s) that families understand, and in approachable language and formats.
e Shares timely information about student learning and performance.

llI-B Family Engagement

Introduce

Practice

Demonstrate

1. Family Engagement: Engages with families in a way that is equitable and collaborative
by:

e Building positive relationships with families characterized by mutual trust and
respect.

e Providing a variety of frequent, inclusive, and culturally and linguistically responsive
opportunities for all families to engage as partners in the classroom community.

e Clearly and accessibly communicating information about family engagement
opportunities.

_&W | B
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Standard Ill Practice Levels

lll-A Communication with Families Introduce Practice Demonstrate
1. Communication With Families: Establishes regular, two-way communication with Examples:
families that:
o . _ _ _ _ * Role plays of parent
e |Is culturally and linguistically sustaining, aligned with family preferences, in X
conferences

language(s) that families understand, and in approachable language and formats.

e Shares timely information about student learning and performance. * Practlcmg ertmg emails

to individual families
l1I-B Family Engagement Introduce Practice which are then reviewed
by instructor or SP

1. Family Engagement: Engages with families in a way that is equitable and collaborative

by:
e Building positive relationships with families characterized by mutual trust and
e X Examples:
e Providing a variety of frequent, inclusive, and culturally and linguistically responsive e Pg rticipating in back-to-
opportunities for all families to engage as partners in the classroom community. school night

e Clearly and accessibly communicating information about family engagement
opportunities.

* Helping plan a family-
centered event

* Drafting communication
to families about
classroom events




Standard lll Practice Levels

l1l-C Collaboration Introduce Practice Demonstrate
1. Collaboration on Student Learning and Well-Being: Partners with families to support
students’ learning and well-being by:
e |everaging families’ cultural and linguistic knowledge and expertise as assets. X
¢ Engaging with families about what students are learning in the classroom and CAP Essential
Element

expectations for student success.
¢ Collaboratively identifying, and seeking family input on, strategies and resources for
supporting student learning and growth in and out of school.

50



Standard lll Practice Levels

llI-C Collaboration Introduce Practice Demonstrate

1. Collaboration on Student Learning and Well-Being: Partners with families to support
students’ learning and well-being by:

e |everaging families’ cultural and linguistic knowledge and expertise as assets. X
¢ Engaging with families about what students are learning in the classroom and CAP Essential
expectations for student success. Element

¢ (Collaboratively identifying, and seeking family input on, strategies and resources for
supporting student learning and growth in and out of school.

Examples:

* Drafting communication to families to invite them to participate in student learning, coordinating with
families about how they want to engage

* Drafting a data systems that is accessible to all families, getting feedback from families on how it's
working

* Collaboratively planning family engagement events

* Drafting talking points for parent conferences that ask for parents' input (and participating alongside SP,
if possible)

* [ssuing a survey to solicit input from families about what classroom resources would represent their
families, identifying new classroom resources in response

* Create assignments for students that involve families 51
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“Students and families have a sense of
. belonging: they are known, respected, and |
valued for who they are and what they bring to
the school community, including their unique
identities, strengths, interests, needs, "
— languages, exceptionalities, and backgrounds.”
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Our Commitment

All students are
known & valued

Students are known
« Students and families have a sense of belonging: they are
known, respected, and valued for who they are and what they
bring to the school community, including their unique identities,
strengths, interests, needs, languages, exceptionalities, and
backgrounds.
» Students attend safe and supportive schools that tend to their overall
wellbeing.
» Students gain awareness of how they think, learn, relate, and
communicate, including in multiple languages/dialects.




Examples of District Supports for Family

Engagement

Guidance:

* The Prenatal through Young Adulthood Family Engagement Framework for Massachusetts

Family Engagement Framework

* Family, School & Community Partnerships Fundamentals Self Assessment Tool

* Parent and Community Education and Involvement Advisory Council (PCEIAC)

Professional Development

* Family Engagement Professional Development (calendar)
* Better Together: Massachusetts Family School Partnership Fundamentals Reusable Learning Object (RLO)

* Family Institute for Student Success FISS Application
Grants:

* Family Engagement Grants (Fund Code 339) (FY25 version anticipated in Summer 2025 if funding is available )

EEEEEE———


https://www.doe.mass.edu/sfs/family-engagement-framework.pdf
https://www.doe.mass.edu/sfs/fscp-fundamentals.docx
https://www.doe.mass.edu/sfs/familyeng/pd-calendar.docx
https://www.doe.mass.edu/rlo/sfs/better-together/index.html
https://www.doe.mass.edu/sfs/familyeng/fiss-application.pdf

Family Engagement Initiative Highlights

« Family Institute for Students Success (FISS): First cohort implementing FISS new curriculum

Lowell 64 families graduated from the initiative SY 2023-2024

Worcester 45 families graduated in November SY 2024

Fall River Charter School 37 families graduated in November SY 2024
Fitchburg Early Learning Center 25 families graduated in October SY 2024

* Family Engagement Grant

Option 1: Respuesta (The Answer) - 8 schools sites implemented
Option 2: Partnering with Diverse Families - 16 schools selected this option

» Better Together Summit: Number of participants who attended the Family Engagement Summit SY 2023

350 educators
250 families
15 community partners

_ |



Family Engagement Initiatives

Initiatives to Be Confirmed Confirmed Projects to Begin

SY 2024-2025 SY 2024-2025




Questions?



Studets
Succeed
When
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and

Join Together.

Family and Community Engagement in education is a
shared responsibility among families, schools, and
communities to support student learning.

FAMILIES guide, support and advocate for student learning.

SCHOOLS AND COMMUNITIES reach out to neighborhood
families and build relationships, help reinforce families’
goals and co-construct practices and policies together.

Mapp, et al, 2019; Weiss, Laper, & Caspe, 2018 P ', Beaetite
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