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This document provides details on the concrete, observable indicators of Deeper Learning in the classroom, as developed by the Massachusetts Department of Elementary and Secondary Education. You can use this document to establish a shared vocabulary and targets for instructional practices in your instructional materials and your pedagogy. 
The Deeper Learning Guidance Tool





What is Deeper Learning? 
Deeper Learning is the ability to understand and address the complex elements of a subject or topic and to draw connections within and across contexts -- whether that means the same class, another discipline, students' community, or the broader world. Deeper Learning happens both independently and through collaboration, and it means that students' understanding of the what, why, and how of their learning is rich and multi-faceted.
Deeper Learning is cultivated by engaging students with grade-level work that is relevant, real-world, and interactive and emerges at the intersection of mastery, identity, and creativity as three observed outcomes of learning.

· Mastery is evident when students develop the knowledge or skills outlined in the grade-level standards and practices, with the ability to critically apply that knowledge across situations, including real-world contexts. 
· Identity is evident when students become more invested in the discipline by driving their learning because they think of themselves as active agents who do that kind of work. Students feel that their cultural and racial heritages are affirmed and that their funds of knowledge, experiences, and interests are leveraged in the learning as their thinking shifts from “I’m learning about Biology” to “I am a biologist.” As a result, students believe they have the capacity to be innovators, collaborators, disseminators of knowledge, and changemakers.
· Creativity is evident when students shift from receiving the knowledge of a discipline to making something or acting within the discipline. Students engage with culturally relevant tasks that have multiple paths to multiple potential, standards-aligned, evidence-based solutions. Students iterate on their products to showcase the effectiveness of their reasoning.

Planning for Deeper Learning
To cultivate the Deeper Learning Outcomes of mastery, identity, and creativity, educators should provide all students with learning experiences grounded in grade-level work that is real-world, relevant, and interactive by:
· Using high-quality, standards-aligned, grade-appropriate curricular materials​
· Adapting and teaching materials using culturally responsive practices so that students can connect their cultures, languages, and life experiences with what they are learning​
· Activating students’ funds of knowledge and building schema so that students can draw connections between their learning​
· Giving students an opportunity to apply their learning in real-world contexts and to make something that is authentic and meaningful to them while showcasing their depth of knowledge.​

Learning experiences intentionally planned for Deeper Learning have a clear Purpose, provide students with diverse Perspectives, and require students to create meaningful Products:
· Purpose: Students’ learning experiences are grounded in a coherent, standards-aligned curriculum. This is coherent, standards-aligned content is accessible to all students and invites students to engage in the work of the field or discipline. Learning requires students to practice disciplinary skills/thinking to seek answers and/or solutions and to grapple with content within real-world, socially relevant contexts.
· Perspectives: Educators and students not only engage with resources from diverse points of view but also analyze who is centered, who is excluded, what social narratives are preserved, and the purpose for preserving those narratives. This attention to criticality drives educators and students to deepen thinking skills to better understand the connections between content and societal contexts.
· Products: Students create and answer questions, generate hypotheses, gather materials, discover opportunities to apply learning in a meaningful product, and share their ideas and solutions with those directly and/or indirectly impacted by the content in real-world contexts. 
Using the Deeper Learning Guidance Tool
The Deeper Learning Guidance Tool (DLGT) illustrates the developmental process of ensuring Deeper Learning experiences are grounded in meaningful work with impactful pedagogy.  The diagram identifies key indicators for Deeper Learning at the instructional materials and pedagogical level. The tables on the following pages unpack each indicator with “Look-fors”, or key ways you might see an Indicator play out in instructional materials and in pedagogy.

The DLGT is designed to provide a full and detailed picture of the concrete and observable elements of Deeper Learning. This resource has been designed to help you assess your current instructional materials and pedagogy for strengths and opportunities for growth. We do not recommend holding educators to the expectation that every look-for is present every day in every class. Rather, the goal is for educators to determine which indicators are most relevant to the purpose of the lesson, unit, or project and will support ALL learners in achieving mastery, identity, and creativity.  Some indicators might appear very regularly (e.g., Disciplinary Thinking, Just-in-Time Scaffolding), some might appear based on the objectives for the arc of learning or the needs of the learners in the classroom, and others might slowly develop over the course of the unit and throughout the academic year. 

When using this tool, we encourage educators to ask themselves: Which indicators do I see in my instructional materials and my facilitation? Which ones might be incorporated to support ALL learners in achieving mastery, identity, and creativity? In addition to familiarizing yourself with the indicators and their look-fors, we recommend using the Kaleidoscope Protocols to closely and strategically examine your instructional materials and pedagogy at every stage in the learning process. 
	
This guide has been developed by the Kaleidoscope Collective for Learning at the Massachusetts Department for Elementary and Secondary Education (DESE). We would love to hear about your experience using our resources, tools, and protocols and welcome your feedback. Please share your comments, questions, and ideas by contacting the team at kaleidoscope@mass.gov. 
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	INSTRUCTIONAL MATERIALS INDICATORS

		PURPOSE	
		PERSPECTIVES	
	PRODUCTS

	
	Authentic Context: Learning throughout the unit is grounded in a genuine topic, problem, issue, or phenomena that... 
· Hones students’ attention and primes them for learning with an open-ended overarching (essential) question that encourages students to uncover and make meaning of big ideas.
· Creates the background for the grade-level products that students develop.
· Provides students opportunities to draw on their own ideas through the learning.
	Critical & Diverse Resources: The resources of the unit foster Criticality by ...  
· Offering a range of resources for students to consider (e.g., primary and secondary resources, data, multi-media).
· Providing students with the necessary context (social, cultural, political, historical, etc.) to analyze and deconstruct the examples, experiences, and events through the lens of power and inequality.
· Providing students with varying perspectives on the content that center the voices of those most affected within the Authentic Context, uplift the voices of historically marginalized communities, and do not inflict curriculum harm.
	Meaningful Work: The work that students are asked to do throughout the unit... 
· Requires students to demonstrate their understanding of the complexity of the content established within the Authentic Context.
· Is modeled on products used in the real-world, which creates “stakes” that are real and meaningful to students.
· Has an intended recipient or “audience" (e.g., self, educator, peers, community members, etc.) that is chosen purposefully to engage with the product (e.g., providing new insights, offering feedback etc.).

	
	
	
	

	
	Disciplinary Thinking: Learning throughout the unit… 
· Aligns to the standards and practices of the MA Frameworks.
· Requires students to authentically apply discipline-specific practices.
· Is coherent with the learning arc of the course.
	
	Assessments: The formative and summative products... 
· Require students to apply the standards and practices of the discipline.
· Have clear, transparent criteria for success.
· Are sequenced over the course of the unit to build upon one another.

	
	
	Iteration & Revision: The unit fosters Criticality by including frequent opportunities for students to...  
· Revise and refine their thinking when provided opportunities to engage with new or different information.
· Seek and respond to feedback on their ideas, possibilities, and evaluations with others at different points.
· Receive feedback that supports them in grappling with the unit’s Authentic Context through reading, writing, speaking, listening, and/or thinking.
	

	
	Student Ownership: The learning in the unit is sequenced to... 
· Engage and invest students as active learners (e.g., generating their own questions, seeking out their own answers, determining their own processes).
· Support students to make meaning of big ideas and transfer them to other contexts, within and beyond the course.
· Require students to grapple with ideas and resources in ways that are similar to the thinking skills utilized by the experts/practitioners in the field.
	
	Access for All: The unit materials contain instructional strategies... 
· To ensure that students with disabilities have a variety of ways to access grade-level content and demonstrate their learning.
· To ensure that students at various levels of English proficiency have access to grade-level content, and opportunities to develop academic language.
· To provide questions and content that promote cultural affirmation and combat curricular harm in order to meet the diverse needs of students from a wide range of identity markers (e.g., race, ethnicity, gender, sexual orientation, class, etc.).

	
	
	
	



	PEDAGOGY INDICATORS
	PURPOSE
	PERSPECTIVES
	PRODUCTS

	
	Relevant Framing: The framing throughout the unit...  
· Directly and explicitly connects the learning back to the Authentic Context. 
· Draws on students’ funds of knowledge and/or lived experiences to develop their unique interests in and connections to the Authentic Context.
· Invests students as disciplinary thinkers by providing clear purpose and reason for engaging with the Authentic Context and for creating or iterating on the various products.
	Critical Analysis: The strategies for fostering Criticality throughout the unit...  
· Promote students’ ability to recognize, name, and question the implicit and explicit trends or patterns observed in content, resources, data points, and in real-world contexts. 
· Provide students with opportunities to assess resources’ content, credibility, and bias through questioning, challenging, and/or corroboration.
· Cultivate students’ identity as agents of change who can identify problems, situate them within relevant contexts and systems, and propose solutions.
	Rapid Feedback: The feedback that educators provide to every student throughout the unit... 
· Builds students’ capacity to revise their thinking based on new learning and/or discoveries and affirming students’ increasing ownership, both individually and collectively, in examining and refining their ideas.  
· Is targeted and constructive, communicates high expectations, and reaffirms students’ capacity to meet the grade-level standards (i.e., Wise Feedback).
· Provides students with opportunities to reflect on their own learning and growth over the course of the unit.

	
	
	
	

	
	
	
	

	
	Student Driven: As the facilitator of student learning, the educator supports students to...   
· Develop their own questions and to seek out valid, reliable resources to answer those questions. 
· Determine their own process for creating and iterating on the products to achieve the criteria for success, which are explicitly and directly integrated into the learning process. 
· Reflect on their own strengths, gaps, and challenges in pursuit of the learning goals of the unit in order to grow and learn.
	Discourse: The strategies for discourse throughout the unit (e.g., listening, writing, deliberating, presenting, etc.) …   
· Are selected purposefully to advance student learning, progress toward the products. 
· Require all students to communicate their thinking by drawing on evidence using both academic vocabulary and the language(s) that feels most natural to them (e.g., home language, informal register, primary discourse used in a setting other than school. 
· Support students to engage in meaningful dialogue, such that all students engage in an exchange of ideas, build upon each other’s thinking, and contribute to conversations centered around the Authentic Context.
	Just-in-Time Scaffolding: The Instructional Scaffolds...   
· Are determined by continuous monitoring and analysis of student learning through the use of questioning, student work, and data. 
· Provide real-time, individualized, and temporary supports to meet students’ evolving needs.
· Foster a culture of high expectations for all students without changing the cognitive demand or lift of the work required of the students.
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